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(Scholarship of teaching and learning,

i # SoTL)
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1. Why? 5 #* B-& fSoTL ? (Boyer, 1990)

« Scholarship : Basic research = # 374 » 3=
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2. What? #+ & & SoTL ?
(1) =3} SChoIarShip? (Glassick, et al.,1997)
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effective presentation : £ & 3 =l T A5 557
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(2) Boyer model (1990)

Why? 4= 3 & 77 5 ds %08 et 4L 5 3% o)

— scholarship of discovery (research problems I
“discipline™)

— scholarship of integration

— scholarship of application

—scholarship of teaching (SoT) (research
problems in “teaching”) =» scholarship of
teaching and learning (SoTL)
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(2) Boyer model (Kern et al., 2015)

=oll:The Link between the Scholarships
of Taaching, Discovery, Application & Integration ,3‘3/‘1:\ }\,21
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Dimensions of Activities Related to

Teaching, (DRAT) (Kern, et al., 2015)
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3. How? 4@ j€ F SoTLF 3 7
3.1 SoTL ¥ & ¢rE® 4% (1)
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Richlin (2001) SoTL ¥ & B 3% (2)
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(Participant-Centered Learning)
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« Why? p 378 < & ~ + b %
* Who? a2 &L 7
— L Bk
—ae % # &_(misconceptions)
o What? 34727 %4
« How? #/&

» Whether or not and how much? :£& > ;%
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4. SOTL i B 3 3%
SoTLeénp e
— Improve teaching vs. a form of research
o SOTL+4r3] » reward structure:
— excellence of teaching vs. excellence of research
SoTL vs. Educational research?
— SoTL field vs. Discipline-based
— International vs. Domestic publication
Educational development practice = SoED
« ED vs. SOoTL vs. SoED
« SOTL:

— context specific vs. generalizability? a
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5. F A,
» KDART » :zie &5 aug &3 "> 50TL

o # i B R EIESOTLAE § » § CTLDF: o

CTLD# 4| 2 ¥ % F=» Educational developer

Educational development practice=» SoED
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